About the Early Development Instrument (EDI)
The Early Development Instrument (EDI) measures kindergarten students’ ability to meet age‑appropriate developmental expectations across five broad domains, which are further divided into 16 subdomains. Subdomain results show the percentage of students who are vulnerable (meeting few or none of the expectations) as well as those who are on track in each area.
Lower percentages indicate fewer children experiencing vulnerability and are therefore more desirable. Higher percentages reflect increased vulnerability and greater concern, as more children have not yet reached expected developmental milestones.
Below are the Manitoba provincial averages across the five EDI domains:

	Domain
	Sub-Domain
	2022/23 Results
	Change from previous testing year

	Physical Health and Wellbeing
	· Readiness for school
· Independence
· Gross and Fine Motor Skills
	5.2%

13.6%
26.6%
	↑

↑
↓ (Down from 26.7)

	Social Competence
	· Overall social competence
· Responsibility and respect
· Approaches to learning
· Readiness to explore new things
	11.3%

6.3%

9.6%

2.8%
	↑

↑

↑

↑




	Emotional Maturity
	· Prosocial and helping behaviour
· Anxious and fearful behaviour
· Aggressive behaviour
· Hyperactivity and inattentive behaviour
	39.1%


3.8%


9%

16.1%



	↑


↑


↑

↑ (this number increased significantly from 12.7%)

	Language and Cognitive Development
	· Basic Literacy
· Interest in literacy and numeracy and uses memory
· Advanced literacy


· Basic numeracy
	16.1%
14%



27.5%



19.6%
	↑
↑



↑ (this number increased significantly from 22%)
↑

	Communication Skills and General Knowledge
	· Communication Skills and general knowledge
	31.1%
	↑

	Multiple Challenge Index 
	percentage of students who have met few or none of the developmental expectations on nine or more subdomains.
	6.3%
	↑Since 2012 this has remained stable around 5% and has now seen an increase of over 1%



We are seeing improvement is needed in the domain of Language and Cognitive Development with an increase in vulnerability of 5.5% in Advanced Literacy, which focuses on foundational, age-appropriate literacy behaviors typically emerging by kindergarten age.
· Read or recognize simple words (e.g. Name, Mom, Dad, stop, exit, open, not just letters) 
· Understand that print carries meaning (showing they know what books are for)
· Write simple words or sentences (want to communicate with words)
· Use literacy skills for communication, such as labeling drawings or attempting spelling 
· Show early comprehension, like recognizing familiar words or signs (chiming in for a favorite story (they went up, up, up and down, down, down)
Children without identified literacy skill concerns tend to transition more easily to further literacy learning, such as reading, writing, and sharing experiences through oral language. Literacy development can be strengthened by reading at home, discussing shared experiences (for example, talking about what you see, hear, feel, and smell during a walk), participating in quality preschool programs, and engaging in language-rich activities such as baking while talking through each step.

Another domain where Manitoba is seeing an increase in children not being developmentally ready is Emotional Maturity, particularly within the Hyperactivity/Inattention subdomain, which has increased by 3.4%.
This can have meaningful impacts on both children’s daily experiences and the learning environments in schools and communities. Children who struggle with hyperactivity or inattention find it harder to:
· Focus and follow routines, which affects their ability to participate fully in classroom activities
· Regulate their behaviour and emotions, leading to frustration or negative self-esteem across environments 
· Build relationships with peers, as impulsivity or difficulty taking turns can interfere with social play
· Engage in learning, even when they have the cognitive ability, because attention and self-regulation are foundational for academic success
Over time, these challenges can create a cycle where children feel less confident or successful at school, increasing the risk of ongoing behavioural or emotional difficulties if supports are not in place.
In schools, a higher proportion of children entering kindergarten with hyperactivity and inattention challenges can:
· Increase the demand for classroom management and behavioural supports
· Reduce time for instruction as educators spend more time addressing regulation and attention needs
· Require additional resources, such as staff with additional training, school-based clinicians, or targeted programming and professional learning
· Contribute to higher stress for educators who are supporting a wider range of needs within the classroom
At the community level, this trend highlights the importance of:
· Early childhood supports, such as parenting programs, early intervention services, and access to quality early learning environments
· Collaboration across sectors (health, childcare, education, and community services) to support children before they enter school
· Addressing broader factors such as family stress, access to childcare, and opportunities for play, physical activity, and social-emotional learning
A 3.4% increase represents more than a number—it means more children may need early, intentional support to develop self-regulation and attention skills. When these needs are addressed early, children are more likely to experience success in school and long-term positive outcomes in learning, health, and well-being.
By addressing hyperactivity and inattention early and holistically, community programming helps prevent challenges from becoming more complex once children enter school. Strong community supports lead to improved school readiness, better long-term outcomes for children, families, and communities and reduced pressure on classrooms and educators. When communities invest in early, inclusive, and responsive programming, they help set children up for success both in school and beyond.

